
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

             

Welcome to our fifth issue of DaisyChain 

where we hope to regularly share our 

philosophy and practice in greater depth, as 

well as information from professional 

development courses that the teachers have 

undertaken over the past few months. 
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“There is nothing wrong with change, if it is 

in the right direction”  

By Winston Churchill 

Things change, never stagnant. This is a fact of life. 

It is the essence of life. Change can be unnerving for 

most people as it shakes the consistency and order of 

life which we hold dear. Nonetheless, as Winston 

Churchill has said, if change is done with the purest 

and best of intentions for everyone involved and 

concerned, then change is a good friend to all. 

At Daisies, as time goes on and our whānau grows, 

change is inevitable and often necessary to undertake 

for us to provide the best possible education and care 

for our youngest children.  For the last few months 

our teaching team has been updating ourselves with 

the latest literature and research in early childhood 

education by attending conferences and engaging in 

sustained dialogues with colleagues from other early 

childhood institutions. Armed with newfound 

knowledge and quenched with revitalised passion, we 

have slowly introduced some positive changes into 

our Daisies culture and environment.  

In this issue of DaisyChain, we’ve shared our 

professional thoughts about these changes and hope 

that this may help you understand what this means 

for your child’s well being and development. We look 

forward to having further conversations with you 

and welcome any questions or feedback that you 

may have. Thank you for all your support. 

Brigitte Ofrasio (Editor) 

 

 

October 2011 

“You’ve got to think about big things while 
you’re doing small things, so that all small 

things go in the right direction” 
Alvin Toffler 
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Sustained Shared Thinking 

By Anne Meade 

„Sustained shared thinking‟ was a term coined by 

Iram Siraj-Blatchford and team members 

involved in longitudinal educational research in 

the UK involving 3000 children. Professor Siraj-

Blatchford was in New Zealand in July delivering 

a keynote speech at the 48th Annual NZCA 

Conference held in Rotorua. Anne, Natasha, 

Sarah and Brigitte went along. 

Sustained shared thinking refers to 1:1 dialogues 

between a child and an adult, which are not 

simply a chat, praise or brief feedback; rather 

the teacher - or parent – and child work together 

“in an intellectual way to solve a problem, 

clarify a concept or other extensions of thinking” 

(Siraj-Blatchford, 2010). The UK researchers 

found that an adult joining a child in freely-

chosen play activities provides the best 

opportunity for sustained dialogue. What is 

more, in the early years sustained shared 

thinking during play is better for later school 

achievement than formal teaching by adults. 

In New Zealand, the Early Childhood Teachers‟ 

Work research project, being conducted by Anne 

Meade and a research team from Te Tari Puna 

Ora o Aotearoa/ NZ Childcare Association (NZCA) 

have been gathering samples of sustained shared 

thinking as part of undertaking case studies in 10 

centres in four locations. Anne and her 

colleagues have found they are relatively rare 

moments.  

Anne ran a workshop at the NZCA conference on 

this topic. Brief cameos of sustained shared 

thinking from the project data were given to 

participants who were invited to say how they 

would transform an everyday interaction into one 

where adult and child could “work together in an 

intellectual way”.  The cameos included: 

 An adult and an infant (aged about 12 

months) peeling a banana together; 

 A 3 year-old child helping an adult wipe 

a table ready for lunch.  

 

 

Reference: 

 Siraj-Blatchford, I. (2010). A focus on pedagogy: Case studies of effective practice. In K. Sylva, E. Melhuish, P. Sammons, I. 

Siraj-Blatchford, & B. Taggart (eds.) Early childhood matters. Evidence from the Effective Pre-school and Primary 

Education Project. London: Routledge. 

 

 An adult and an infant (aged about 12 

months) peeling a banana together; 

 A 3 year-old child helping an adult wipe a 

table ready for lunch.  

The objective was to prompt teachers to increase 

intellectual value of the interactions. 

 

Two of the features of Daisies are having a high ratio 

of adults to children and assigning key teachers to 

pay special attention to a small number of children.  

These features provide helpful conditions for 

dialogue. Then the teachers ensure dialogues happen 

through uninterrupted care sequences for infants in 

Koromiko (e.g., bottle, nappy change and then 

settled into bed by the key teacher), and through 

joining in with older children‟s explorations of 

schema interests (currently enveloping, and 

transforming materials – snow into water), and 

investigations (currently insects, and rules, rituals 

and games).  Since we opened, Daisies‟ teachers 

have recognised the intellectual advantages of tuning 

into children‟s schema interests. Our interactions 

were noticed by ERO (2010) who commented, “Adults 

intentionally interact with each child in ways that 

extend and enrich learning.”   

Recent professional development exposure to 

Professor Siraj-Blatchford‟s research findings has 

confirmed our commitment to educational 

interactions; now we will call them sustained shared 

thinking.  And so can you. 
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Play from the Heart – The Origins of Daisies 

Rituals By Lauren Stafford 

You may have noticed candles and flowers have 
started appearing on Daisies tables. This all 
started with memories. Think back to your own 
childhood; what were your favourite stories, 
favourite toys, where did you play and who did 
you play with? The teachers reminisced over 
these questions and found that many of our 
childhood memories are of simple things. 
Climbing trees, playing with the neighbours until 
dark, baking, building dams, playing sports, 
making people out of sticks or stones. Many of 
our most treasured toys were things we found 
outside. Simple, homely, and creative 
experiences. Our strongest memories were 
created by activities that engaged our 
imagination, our senses and our emotions. 

 

We all know that the world has changed since 
then; children today live in a fast paced world. 
Knowing this, we have decided to slow down and 
to gift our children with the experiences that we 
had. Our shared values are shown in our Daisies 
philosophy “We value play and playfulness in 
both children and adults as a contributor to 
learning... We understand that an unhurried day 
is more comfortable for children and 
adults...We value aesthetics and beauty as 
influences on learning. We see the environment 
as a teaching tool ... We treasure the natural 
environment.” 

 
We wanted in the environment items that would 
engage the senses. Experiences where, one day, 
children could remember how they felt. Simple, 
natural resources that could give the imagination 
unlimited possibilities. We wanted a place where 
“children experience an environment where they 
develop working theories for making sense of 
the natural, social, physical and 
material...worlds” Te Whaariki, 1996. This is 
when we brought in candles and flowers. We 

 

wanted to bring simple beauty inside.  

Flowers and candles are an outward symbol of 

what we want for children.  The teachers 

recognise that Daisies is a place for children and 

those children are to be treasured. This means 

that for the children we want them to feel invited, 

honoured and special. We wanted them to know 

that we want their place to be beautiful and our 

times together to be special. Candles and flowers 

bring with them magical rituals to replace 

mundane routines. We set up tables with fresh 

flowers and a candle to make a beautiful space 

and a special time. Lighting the candle at the 

beginning of a meal is a sign that our meal time is 

about to begin. We blow out the candle with the 

children to signal the end of the meal time. This 

ritual is one example of how we prepare with our 

hands what we want with our hearts, Daisies to be 

a loving, pleasing and engaging place of learning. 

 

 

Reflections sparked from ‘The Sacred Urge to Play’- a 

professional development  

conference with a strong focus on beauty and 

sustainability, using the ‘natural classroom’  

and exciting, peaceful play. 

 

Beauty: “A sense of wonder and reverence 

for the harmony, colour and loveliness of 

the world....we practice beauty by creating 

a space of grace and order around us...we 

can reflect beauty in the way we dress 

move and think”.  
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Space Speaks  

By Brigitte Ofrasio 
At our Teachers’ Professional Learning Day (25 

July 2011), inspired by the Reggio Emilia 

approach to teaching and learning1, I presented 

to my colleagues a workshop about our Daisies‟ 

learning environment and its significance to our 

work as early childhood teachers. 

As advocated by the Reggio Emilia philosophy, 

the environment is referred to as the child‟s 

„third teacher‟, with the first and second being 

the parents/whanau, and the teachers 

respectively. The environment speaks to 

children about what they can or cannot do and 

influences how children think and act. The 

environment “conditions how we feel, think and 

behave; and it dramatically affects the quality 

of our lives” (Greenman, 2007, p.1). 

In the workshop we considered the following 

photos. 

 

Curtis & Carter (2003) stated that every environment 

implies a set of values and beliefs about the people who 

use the space and the activities that take place there.   

We strive for Daisies to be a loving, engaging and 

pleasing place of learning for all – is this clearly 

reflected in our environment? Upon reflection, we 

learned that as a team, we haven‟t utilized our 

environment to its best for it to fully support our 

teaching and learning experiences. We realized that we 

can make our Daisies environment more aesthetically 

pleasing and more supportive of children‟s learning than 

before. 

So we‟ve brought in flowers and candles, not only as 

part of our new Daisies rituals (see Lauren‟s article on 

previous page) but also to create an ambience of care 

and serenity. We committed to two Saturday mornings 

when we did a major clean up and worked hard to 

present a more loving, engaging and pleasing place for 

everyone at Daisies. An example of our significant 

changes is our couch area. Before the couch area was 

disorganized, busy and was giving children the message 

“Jump on me! Throw the cushions!” Now, after 

considering what and how this space influences 

children‟s thoughts and behaviour, we‟ve redesigned 

the couch area to say “I‟m a place for peaceful thinking 

and being. Let‟s read books and enjoy each other‟s 

company” It‟s been interesting to see how children 

interacted with this space so much differently than 

before! 

1 For an overview of the Reggio Emilia approach, please visit http://www.reggioemiliaapproach.net/about.php 

Reference: Greenman, J. (2007) Caring spaces learning places:Children’s environments that work. Washington: Exchange Press  

                     Curtis, D. & Carter, M. (2003). Designs for living and learning. Transforming early childhood environments. United States: 

Redleaf Press 
                     

How did each image make you feel? Did you 

feel calm and at peace? Or perhaps it made 

you feel a bit lost or stressed? Did it make you 

want to jump and shout and run or sit and 

relax? Hold on to these feelings. This is how 

powerful one‟s environment is. 

 

Such is the power of the environment. It speaks to each 

of us. It tells us what we can or cannot do. It impacts our 

social being. It communicates our values. Above all, the 

environment, “physical and social, plays a major role in 

our social and psychological lives, influencing the stress 

we experience in accomplishing personal and group 

goals, the form and nature of our social contacts, and our 

feelings of identity and self worth” (Deasy, cited in 

Greenman, 2007, p.16) 

http://www.reggioemiliaapproach.net/about.php
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The Dance of Cooperation and Care – A team approach to 

maintaining peaceful relationships 

By Natasha Kibble 
Capturing what it is to be peaceful and respectful 

has been a significant focus of my work within the 

early childhood field over the past few years.  

Finding myself in my first leadership role several 

years ago, presented me with the challenge of 

bringing a team into a shared vision  of unity and 

togetherness,  seeking a way to get everyone on 

board with developing a team approach to achieving 

the best possible out of home care for infants and 

toddlers. 

Seeking guidance from Budapest, Hungary in 2004,  

at the first ever Pikler
1
 training that is taught using 

the English language provided  the most powerful 

and mind opening experience which has continued to 

influence both my life and my teaching ever since.  

The beauty and uniqueness of the way the people at 

the Pikler Institute interacted in caring and teaching 

was extremely inspirational. At the Pikler Institute 

the adults are always mindful of seeing and thinking 

from the perspective of the infant and results in 

their harmonious way of being and learning together 

(Vince, 2006).  Harmonious interactions, attunement 

and connectedness are critically important in all 

situations for the adult and the child. One of the key 

statements from the Pikler training was “The 

relationship is all.”  When children are emotionally 

filled up with feelings of security, trust and love 

they are able to play and learn with contentment 

and satisfaction.  Children learn this right from 

infancy through having sensitively responsive adults – 

nurturing warm, responsive and loving relationships 

are a significantly important part of our programme 

here at Daisies.  

At Daisies, the work of the Pikler Institute continues 

to inspire our practices significantly especially 

around our approach to gentleness, patience and 

endless respect for each child.   

 

 

The way the children are trusted, spoken with and 

touched is calm, intimate and with love. This 

relationship dance is surrounded by ritual, familiarity 

and tuned in to the child‟s own rhythm.   The child is 

able to predict how it will be, how they will be and what 

will happen next.  Everything should be a pleasure and 

cooperation comes as a result of the unhurried time and 

care filled attention paid by the adults.  

As adults it is essential we value and respect even our 

youngest children. Care moments such as nappy 

changing, dressing, mealtimes and preparing for sleep 

have a significant role to play in learning and 

understanding respect.  Through offering choices of how, 

when and with whom, we invite, suggest and engage in a 

responsive and reciprocal experience which evokes 

pleasure for both the adult and the child.  This sets up 

the space and time for relationship building to take place 

in an uninterrupted, intimate and unhurried way.    Here 

at Daisies, the team has developed the concept of the 

“bubble of care” which acts as a reminder to each other 

not to disrupt the moment unnecessarily.   Instead the 

adults are mindful of making plans together about which 

child might need something next and together they work 

out the best way to coordinate these care moments, with 

minimal waiting time especially for the younger babies.   

This demonstrates a team approach for enhancing 

continuity and for building a respectful and supportive 

team culture.   

Other ways we support this team approach is through 

constant communication, being prepared and finding 

ways to support each other - maximising the times we 

are engaging with children individually as well as in 

smaller groups.  Clustering the care moments together 

means a child can have a meal then a nappy change and 

go off to bed all with the same adult. Teachers create 

familiar rhythms and rituals within the day, so that 

children can predict what will happen next – such as hui 

time and regular mealtimes. The team lets children know 

which teachers will be available to them at these times 

as well. Raising our own levels of communication to be 

mindful of the need of another and seeing with both our 

eyes and our ears to create the environmental conditions 

conducive to fully attentive care, enables the dance of 

cooperation on every level. 

“Kindness is a caring that springs from compassion. 

We have genuine concern for the welfare of others. We 

are warm, friendly and ready to help. We listen for the 

needs beneath the words. We give tender attention in 

simple ways that bring others happiness. Kindness is 

the daily bread of love” (Virtues Project International, 

2006) 

- Vi 

1 For an overview of the Pikler approach, please visit 

http://pikler.org/PiklerPractices.html 
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An Update on the Insects 

Project 

By Amy Slevin 

Different insects eat different foods | Some insects are 
harmless and some harmful | The difference between 
male/female insects | Insects are not so active in 
winter 

They have developed new language and terminology to 
describe the different insects, e.g. molluscs and 
arachnids, nippers, head, thorax and abdomen. 

This project also helped some of the key players to face 
their fears about insects, in regards to picking them up.  

 

 

Recently, we were fortunate to have our teacher 
learning day. It was a great day of professional 
development and lot was accomplished. We spent the 
afternoon discussing the children‟s current projects, 
„Insects‟ and „Rules, Rituals and Games‟.  

I thought I would take this opportunity to inform you 
of our progress with the Insect project. As you looked 
at our insect display walls, there have been a number 
of children that took a great interest in insects. It has 
been a fantastic learning journey, both for the 
children and the teachers involved. Everyone at 
Daisies has taken a more in-depth look at insects, 
through this ongoing investigation.   

At the beginning of the project the key players‟ 
knowledge was limited to knowing that we had 
insects living in the back garden, but not what type 
of insects we had living amongst us. What are they 
called? Where do they live? How do they move? What 
do they like to eat? These were some of the questions 
we set about finding answers to. The children and the 
teachers made a number of discoveries along the 
way. Some of you listened to the preliminary findings 
at the workshop that we ran. 

 

Both teachers and children have acquired new 

knowledge about insects during this learning journey 

and it has been a great collaborative experience, with 

the families of Daisies furthering the child‟s curiosity 

by bringing in insects from home. Thank you. Children 

have learnt new concepts about insects that they 

didn‟t know at the beginning. 

Below is some of the knowledge the children have been 
introduced to: 

What is an insect? | Categories of insects | Anatomy of 
an insect | How insects move? | Different insects have 
different habitats 

 

There were a number of skills that the children also 
acquired along their journey. They became 
investigators, thinkers, and teachers with their new 
found knowledge and thirst to pass this on to others at 
Daisies. These new skills also helped children to 
develop other qualities such as taking an interest, 
being involved; persisting with difficulty, when they 
faced their own fears about picking up an insect; and 
expressing an idea or view in the many discussions we 

had about insects.  

The teachers have noticed that interest in the project 
has waned, as the key players have moved on to other 
interests, such as the Rules Rituals and Games project, 
which at the moment is morphing into a RWC project.  

We will celebrate the knowledge and skills that the 
children have gained from this project with an art 
exhibition at the end of the year (Date to be advised). 
Children will have the opportunity in this exhibition to 
represent what they‟ve learnt about insects through 
the use of clay as an art medium. In preparation, the 
teachers have been working alongside Lisa Terreni (a 
New Zealand early childhood education leader whose 
passion is utilizing visual arts into children‟s everyday 
learning experiences) to learn more about clay and 
how as a 3D art medium it can visually represent one‟s 
ideas. We are also fortunate to have Mary Mowbray, a 
local potter, visit Daisies and inspire children with her 
amazing clay creations. With such prominent mentors, 
we are looking forward to an amazing art exhibition 
show casing our children‟s creativity and brilliance.  

 

 


