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Welcome	to	our	tenth	issue	of	Daisy	Chain	where	we	hope	to	
regularly	share	our	philosophy	and	practice	in	greater	depth,	
as	well	as	information	from	professional	development	courses	
that	the	teachers	have	undertaken	over	the	past	few	months.	
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During	teacher	learning	days	in	August	and	September,	
Daisies	kaiako	revisited	our	philosophy	for	teaching	and	
learning.		We	re-read	some	texts	and	examined	key	
principles	from	theories	and	research	that	guide	our	early	
education	practices.	Kaiako	identified	common	principles	in	
writing	by	theorists	who	inspire	us.	They	include:	

• Forging	strong	relationships	with	families	and	
welcoming	your	participation;	

• Seeing	tamariki	as	active,	competent	learners	from	
birth;		

• Observing	and	listening	to	tamariki	expressing	their	
goals;	

• Co-constructing	learning–kaiako	and	tamariki	together;		
• Investigating	children’s	interests	and	recognising	the	

importance	of	investigative	dispositions.			

As	well,	the	value	of	respect	shone	through.			

A	second	key	focus	of	our	teaching	learning	days	was	
consistency	in	our	educational	practices	across	all	age	
groups.		Kaiako	planned	a	self–review	where	we	will	
research	team	members’	consistency	of	knowledge	and	
continuity	of	care	and	learning.	ERO	uses	the	term	self-
review	for	when	teachers	research	their	practices	to	
improve	their	quality	of	education	and	care.	ERO	checks	
self-review	findings	each	time	they	visit	early	childhood	
services	and	schools.	

We	opened	ourselves	to	surprise	in	nature	by	the	Otaki	
River,	sharpening	observation	skills.	
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Finally,	we	drafted	and	practised	
workshop	presentations	for	parent	
Conversation	Evenings	and	for	Daisies	
Professional	Visitors’	seminar	day.	

In	this	issue	of	Daisy	Chain	we	share	
with	you	brief	summaries	of	some	
theories	that	underpin	our	teaching	
practices.		And	we	provide	an	
introduction	to	the	current	self-
review.		This	issue	also	includes	
information	on	our	Enviroschools	
journey	and	the	exciting	marae	visit	
that	happened	for	older	tamariki	
because	Daisies	has	been	designated	
an	Enviroschool.	

Nicole	Beedell		
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When	Daisies	was	invited	to	join	the	local	Enviroschools	Network	in	2014,	we	joined	a	group	of	
like-minded	early	childhood	centres	and	schools	from	across	the	Wellington	region.		
Enviroschools	share	a	commitment	to	sustainability	and	environmental	education.		From	its	
inception,	Daisies’	leaders	were	committed	to	sustainability	and	Daisies	has	won	two	awards	for	
our	sustainable	practices.		We	established	practices	around	recycling	and	upcycling,	and	water	
conservation.		We	use	cloth	nappies	and	a	nappy	composting	service.		We	endeavour	to	source	
products	from	local,	sustainable	organisations.	However,	we	are	aware	that	sustainability	needs	
ongoing	attention,	so	it	was	most	definitely	an	honour	to	join	the	Enviroschools	Network.		We	
look	forward	to	advancing	our	sustainability	knowledge	and	work.	

Enviroschools	are	guided	by	five	principles.		They	are:	empowered	students,	sustainable	
communities,	learning	for	sustainability,	Māori	perspectives,	and	respect	for	the	diversity	of	
people	and	cultures.	Daisies	Kaiako	have	been	attending	educational	events	related	to	these	
principles	this	year.		In	August,	the	Enviroschools	Network	invited	kaiako	and	tamariki	from	
several	ECE	‘enviroschools’,	including	Daisies,	to	a	planting	day	at	Ngā	Hau	e	Whā	o	Paparārangi	
Marae.		This	was	an	education-	and	fun-filled	day	that	exemplified	all	the	Enviroschools	guiding	
principles!		For	many	of	us	it	was	our	first	time	on	a	marae.		Tamariki	were	eager	to	learn	all	

about	marae	protocol	and	local	myths	and,	
of	course,	they	were	excited	to	plant	
kōwhai	trees	in	the	garden.		This	day	
improved	our	ecological	knowledge,	and	
our	ecological	identity.	

By	Nicole	Devey	Enviroschools		

Creating	the	butterfly	garden	

Ready	for	a	clean	the	streets	walk	
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"I	liked	the	part	when	we	go	into	the	hall	
and	I	liked	the	picnic	on	the	floor	and	I	
liked	the	garden.	I	liked	singing	and	the	
flower	things	what	we	can	grow	
(sunflowers).	Some	were	stuck	together.	
We	can	plant	them.	I	liked	the	boy	talking	
-	the	boy	with	the	tiger	T-shirt,	I	liked	his	
talking.	It	was	all	in	a	different	language.	
I	liked	going	in	the	cars	and	coming	back	
to	Daisies.	And	I	liked	taking	all	my	
clothes	off	(her	jacket	and	water	proof	
pants)	and	I	liked	the	rice	crackers	and	I	
liked	the	path	next	to	the	gardens	and	I	
liked	holding	Rachael's	hand.	I	liked	the	
hongi	as	well	and	touching	all	of	the	big	
boys’	noses."	(Hannah)	

		
"Doing	the	hongi!"	(Raphael)	

After	the	Marae	 By	Kama	Bromley	
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"Planting	the	kowhai	tree.	Eating	lunch.	We	
sing	a	song.	I	liked	doing	the	hongi	as	well.	I	
was	a	bit	scared	because	they	were	so	big."	
(Ollie)	

	
"Planting	the	kowhai	tree	because	I	like	
planting	things.	I	loved	going	in	the	cars."	
(Zoe)	

	
"I	liked	stepping	in	one	hole	and	you	know	
that	was	ours	(for	the	tree).	And	also	I	
stepped	in	another	hole	and	I	wanted	to	get	
another	one	but	there	wasn't	enough	kowhai	
trees.	I	liked	going	back	in	the	marae	because	
it	was	so	wet	and	rainy.	I	wanted	to	do	
something	like	morning	tea	and	washing	my	
hands	and	doing	karakia	kai.	I	found	all	the	
buckets	but	not	the	soap."	(Anthony)	

	
"My	favourite	was	going	in	the	car.	I	like	
Whataitai	who	grew	into	a	beautiful	bird."	
(Lucy)	

After	our	trip	to	the	marae	I	had	conversations	with	the	tamariki	about	it.	Some	of	
these	conversations	took	place	in	a	group	context	and	others	happened	one	on	one.	I	
asked	them	to	tell	me	about	what	they	had	learnt	or	their	favourite	part.	Here	are	
some	thoughts.	



	
	

Daisy	Chain	page	4					

Reggio	Emilia	Pedagogy	
At	Daisies	we	are	inspired	by	the	Reggio	Emilia	Approach	to	teaching	and	learning.	Fundamental	
to	the	Reggio	Approach	is	the	view	that	children	are	full	of	potential	of	their	own,	and	they	are	
powerful,	and	also	competent	learners.	Children	are	recognised	as	having	their	own	values	and	
being	valued	for	who	they	are.	Children	take	an	active	role	in	their	own	learning	and	are	
encouraged	to	develop	their	own	working	theories	about	the	world	around	them.		

Investigation	led	by	children	and	teachers	which	encourages	individual	and	group	thought	
processes,	research	and	social	constructivism	is	the	hallmark	of	our	programme	planning	at	
Daisies.	These	investigations	are	guided	by	the	core	principles	of	the	Reggio	Emilia	Approach,	
some	of	which	include:	the	child	as	the	protagonist,	the	“100	languages”	of	children,	environment	
as	the	third	teacher	and	documentation.			

3

	
We	liked	that	Jamesey	and	Ollie	spontaneously	said	a	karakia	for	the	tree	to	grow	well.	
	
Reflection	is	such	an	important	tool	in	learning.	It	was	great	hearing	their	thoughts.	When	
reflecting	as	a	group	I	could	see	the	tamariki	remember	different	aspects	of	the	marae	experience	
and	adding	or	changing	their	words	as	they	remembered	more	about	the	trip.	
	
An	important	aspect	of	hui	ako	is	communication.	This	experience	shows	just	how	confident	the	
Whanake	tamariki	are	with	their	communication	skills.	They	were	all	able	to	articulate	what	they	
enjoyed	and	each	child	had	different	points	to	add	and	discuss.	It	was	really	exciting	to	hear	that	te	
reo	Māori	and	Māori	tikanga	featured	strongly.	Waiata,	te	reo	Māori	and	hongi	are	all	aspects	that	
we	can	introduce	and	explore	more	at	Daisies.	
			
The	children's	
reflections	also	
helped	kaiako	
think	about	what	
we	could	do	
differently	next	
time	to	ensure	that	
tamariki	are	
prepared	for	the	
experience,	i.e.,	
many	people	and	
lots	of	noise.	
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By	Deirdre	Van	Duyl	

At	Daisies	kaiako	support	tamariki	to	
construct	their	own	knowledge	of	the	topics	
they	have	chosen	to	investigate,	rather	than	
simply	giving	them	information	that	may	not	
connect	to	what	they	know	already.	
	
Kaiako	value	the	importance	of	a	child’s	prior	
knowledge	and	understanding.		This	is	why	
we	love	to	hear	what	you	do	as	a	family,	
including	via	Educa.		We	begin	with	what	
tamariki	know	and	then	work	together	to	
build	up	understanding.		During	the	process	
of	building	new	knowledge	a	child	may	
ignore	or	distort	the	new	information	or	
refine	their	prior	knowledge.		Our	goals	as	
teachers	are	about	progressing	learning	so	
everyone	is	able	to	refine	their	knowledge.			
	
Some	of	our	approaches	to	helping	tamariki	
to	construct	new	knowledge	include:	

• setting	up	social	interactions	at,	say,	
Hui	Ako,	Nature	Explore	and	the	art	
and	puzzle	tables	and	on	the	
computer,		

• providing	relevant	vocabulary	as	
children	play,	and		

• creating	experiences	with	real-world	
tasks	(e.g.,	cooking	and	gardening,	
sorting	washing,	making	an	insect	
hotel,	or	picking	up	litter	in	
Khandallah	Park).	

	
Psychologists	confirm	these	constructivist	
approaches	are	effective	ones	for	educating	
young	children.	

What	is	Schema?	

Have	you	noticed	your	child	repeating	
something	in	their	play	over	and	over	and	
wondered	why	are	they	doing	that?		It’s	highly	
likely	that	through	this	repeated	action	in	your	
child’s	play	they	are	exploring	a	simple	idea,	
referred	to	as	a	schema,	and	their	repeated	
actions	could	be	all	connected	by	this	idea.	This	
is	building	brain	pathways	that	reflect	the	
schema	they	are	exploring.		Infants	and	toddlers	
explore	schemas	through	their	developing	
language	e.g.,	noun	(‘Dad’),	adjective-noun	
(‘clever	girl’,	‘sweet	boy’),	pronoun-verb	(‘I	go’).	
As	children	get	older	they	start	to	develop	
spatial	schemas,	for	example	does	your	child	like	
hiding	or	hiding	objects-maybe	your	keys?	This	
would	suggest	an	enveloping	schema	where	the	
child	is	exploring	different	ways	to	cover	
objects.			

Spatial	schemas	to	do	with	placement	of	
objects,	such	as	toys	and	blocks	absorb	them.	
They	study	the	height	of	trees	and	patterns	in	
flowers	in	the	natural	world.	Making	block	
costructions	flat	on	the	floor,	or	building	many	
tall	towers	are	common	ways	that	toddlers	and	
young	children	explore	vertical,	horizontal	and	
parallel.	Have	you	noticed	a	fascination	with	hub	
and	radials,	containment	or	rotation?	

Through	exploring	schemas	children	use	the	
information	they	have	learnt	to	confirm	what	
they	believe	to	be	true,	say,	round	objects	
always	roll/rotate.		

	

“The	environment	lives,	breathes,	talks.	Honour	the	voice	of	the	
environment,	its	poetry,	its	joy;	its	love.”	(Giamminuti,	2014)	

Constructivism	
By	Naomi	Hopkins	
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A	new	self-review:	How	kaiako	contribute	to	
every	child’s	success	
The	longer	question	the	kaiako	are	researching	is:	how	do	the	learning	and	development	theories	that	guide	
kaiako	show	in	our	documentation	and	contribute	to	each	child’s	learning	and	success?	

Our	principal	sources	of	data	for	this	research	on	use	of	learning	and	development	theories	include:	

• Documentation	for	parents,	such	as	items	on	EDUCA	and	wall	displays,	Learning	Journals,	notes	of	
progress	in	relation	to	the	curriculum	at	Conversation	evenings,	the	Day	book;	

• Speaking	notes	for	PowerPoint	presentations;	
• Notes	from	teachers’	planning	meetings	for	Hui	Ako	and	the	wider	programme;	
• Investigation	folders;	and	
• A	survey.	

How	and	why	did	this	self-review	begin?		At	our	August	Wānanga,	kaiako	re-visited	human	development	and	
learning	theories	that	were/are	studied	when	we	gain	a	teaching	degree	and	which	continue	to	inspire	members	
of	the	teaching	team	at	Daisies.	

We	noted	four	things.	First,	many	principles	and	characteristics	of	these	theories	overlap.		Nicole	has	shared	
many	of	them	in	her	introduction	to	this	Daisy	Chain.		Second,	some	principles	are	more	evident	in	our	
programme	for	one	age	group	than	for	another,	even	though	they	are	relevant	for	all	ages.		Third,	the	way	
principles	are	enacted	can	–	and	maybe	should	-	look	different	for	different	age	groups.		Fourth,	kaiako	have	
varying	degrees	of	knowledge	and	understandings	of	these	theories.	

Our	response	to	these	insights	was	to	agree	on	a	whole-team	self-review.		The	aim	is	to	improve	the	ways	that	
kaiako	ensure	all	children	benefit	from	a	holistic	curriculum	and	receive	care	and	learning	consistent	with	child	
learning	and	development	theory	and	research.	

Early	in	2016,	we	will	look	at	the	data	collected	using	the	methods	above	to	check	whether	each	learning	and	
development	theory	is	being	used	in	the	programme	for	each	age	group	and	each	child.		

Kaiako	who	have	stronger	knowledge	of	any	particular	theory	will	lead	team	workshops.		Also,	an	outside	
facilitator	may	augment	these;	e.g.,	Nikolien’s	schema	learning	one	for	staff	and	parents.			

Finally,	one	principle	common	to	all	theories	is	the	importance	of	the	relationships	kaiako	develop	with	parents	
and	whānau	for	each	child’s	learning	and	success.	Therefore	we	would	like	to	include	contributions	from	you	in	
the	research	in	two	ways:	

• Your	comments	and	stories	on	EDUCA;	
• Your	views	on	what	is	visibly	important	and	valued	in	our	programme	via	

a	survey.		

I	am	developing	a	short	parent	survey.		As	well	as	asking	what	you	have	noticed	
about	children’s	learning	and	development	we	value	by	writing	it	up,	I	plan	to	ask	
what	could	be	improved.	We	would	love	you	to	complete	the	survey.	It	will	be	
sent	out	in	the	middle	of	January.		The	team	is	really	looking	forward	to	your	
thoughts	to	help	us	improve.	

I	am	leading	this	
self-review.		If	you	
have	any	questions	
or	comments	please	
come	see	me!	

-Lauren			


